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Basic structure of a mathematics course 
at primary school 

Significant  note:  this diagram describes a teaching style, not a learning style.  The environment 
(exercises type, methodological help, assessment's categories,...) must take into account the 
learner's profile. Of course, the various solving strategies are discussed but an efficient strategy 
(a model...) is always privileged during the synthesis phase. 
The accuracy of the initial situation is fundamental:  it must justify and induce strongly the 
learning related to the central objective of this course.. Lastly, the relations between learners are 
fundamental (especially with pupils who needs learning support). This is the crucial point to 
reach a successful e-learning: synchronous communication tools are essential during the new 
acquisition stage. Unless the final goals are only the reinforcement stage or the certification stage. 
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When you propose a mathematics problem*  to young children, you may observe three quite distinct 
situations: a situation of new acquisition (the children have the necessary prerequirements, but they 
can't find the way to solve the problem), a situation of reinforcement (the children are able to solve 
the problem, but not in full autonomy (the competence is not yet stabilized) or a situation of 
certification  (the children can solve this problem with a high rate of success). 
The didactic answers must be also distinct:  the diagram above describes a basic organization of a 
mathematics course. This is just the result of my personal experiment. 

P : Problem 
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*  the word "problem" is 
taken in a broad sense (as any 
situation of mathematical 
research ...). 


